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33 Community-Based Primary &

Middle Schools

Location: Upper & Lower
Dir Districts, NWFP
Start Year: 2001

No. of Students: 1,033

Khwendo Kor (KK)

DISBURSEMENTS TO KK AND THEIR APPLICATION DURING THE YEAR 2006

Disbursements! | 3,240,484
Program Costsl| 1,927,336
 Management costs
Teachers Training] 199,500
School Improvement! ] 36,400
Management costs_] 1,077,248

KK

W Program Costs

it
1 School Improvement Teachers Training 2%

DIL’s agreement with Khwendo Kor
expired this year, because of which a new
MOU was signed on 1st October 2006
to renew the contract. The logistical and
socio-cultural issues of working in Dir
persisted, but KK list of achievements
also continued to grow. DIL was pleased
to note that 53 students from 8§ KK-DIL
schools appeared in the 5th class
government examinations and all passed.
As a result, there was also a growing
demand from the communities to set up
middle schools. This was a big indicator
of success for gitls’ education in Dir. New
experiments were also started in the
reporting year; for example, a mobile

computer centre was set up through which
computers were provided to different
schools for short periods.

Upgradation and Expansion

Upgradation was a major agenda point
for the KK field team in 2006, and its
members remained busy collecting, vetting
and negotiating demands for middle
schools from communities. In Decembet,
five selected communities finally witnessed
the official opening of girls’ middle schools
in their villages. Of these, four donated
the land for the schools themselves. The
District Nazim of Lower Dir was the
chief guest at the inauguration function.

The Global Fund for Women, USA, had
given KK a grant to construct 8 school
buildings. The grant had been facilitated
by DIL. By the end of 2000, seven of the
one- or two-room schools had been
constructed and the last one was near
completion. The delay in this project was
due to the legal process of getting land
donated for the school. Although the land
legally belonged to women according to
the laws of inheritance, women were in
reality never part of the legal process.
Therefore when the magistrate ordered

that their signatures be produced, the men

Doing addition at the Mian Banda School

in theit communities were reluctant to

allow it. It became a gender issue, and
as a matter of principle KK waited for
this legal process to be completed
before moving on with the construction.

Monitoring

The main problem for Khwendo Kor
remained finding and retaining female
monitors. Educated females willing to
work ate extremely limited in Dir, and
the ones available are in great demand
as more projects are starting in this area.
There has been a constant turnover of
the DIL monitors: for some because
of social reasons and others because
of higher salaries offered by other
NGOs. Despite this, the KK team kept
up a sustained effort during 2006 to
monitor all the schools as per schedule.
While the female monitors would spend
time in the classroom, the male
monitors would interact with the
communities, discussing vatious matters
like construction of school buildings,
setting up of savings accounts and
school attendance.

The general observations of the KK
team were that training was being
implemented in most of the schools,
and A/V aids were being used
effectively to teach children counting,
colours and shapes. Creative material
was displayed in most classrooms, but
cleanliness levels could be raised.
Language teaching (both English and
Urdu) required sustained support for
many teachers. Incorrect pronunciation,
in particular, was a constant problem.
In most cases, teachers were motivated
and trying hard to improve; however,
there were a few cases where teachers
needed to put in more effort. The KIK
monitors urged the latter group to work
harder (as in such cases the students’
attendance and retention rates also
suffered) and pushed the students’
mothers to hold the teachers
accountable. Where necessary, KK’s
male Facilitator made door-to-door
visits to discuss the students’

absenteeism and the importance of
gitls” education. There were also success
cases, of course, such as Daskor school,
where the teacher was working hard to
implement things she had learnt during
training, leading to better school
petformance and more community
interest. As a result, community
members asked for a middle school for
their children and were ready to provide
space for it. A computer centre was
also established in this village on the
demand of the Male Organization.

A two-member DIL team monitored
16 schools in the Dir project in March.
Their report was positive, on the whole,
indicating that teacher training was
helping and academic standards were
improving. KK was using its own
teachers as local resource persons to
train new teachers who had not attended
any training. This proved successful in
that no teacher in any school was
completely untrained at the time of the
DIL monitoring visit. Exchange visits
between teachers of different schools
were also being encouraged, helping to
develop collegiality. In May, the KK
Karak Unit’s education team also visited
some of the DIL schools to obsetve
good practices that could be replicated
in their project in District KKarak. The
Karak team also promised to arrange
an exposure visit for the KK-DIL
teachers to the Karak region so that
they could learn different teaching
methodologies and the use and
preparation of A/V aids and other low
cost educational material from the
teachers there.

Training

Working in a culturally sensitive area like
Dir, training for stakeholders is closely
linked to advocacy for gitls” education.
Therefore, Khwendo Kor remained
active throughout the year in the training
department, with wotkshops and training
sessions being organised in almost every
month for a variety of parties involved
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Executive Perspective

Fiza Shah
DIL Los Angeles Chapter

DIL has just opened the
first two secondary
schools for girls in Upper
Dir. This is a far cry from
when we first started the
project in one of the most
conservative regions of
Pakistan. Political
challenges have plagued the
project since the time it
began, but despite all the
dangers and the negative
environment, the schools
are continuing to thrive.
When we first visited the
schools, the children were
sitting on roof tops with
the barest minimum
facilities; now they have
proper classrooms with
good learning environments
and teachers who have
benefited from fantastic
training. 1 hope that
eventually we’ll be able to
take these girls up to the
Matric level, providing them
with the best quality
education possible along
the way.




30

DEVELOPMENTS IN LITERACY

DIL-KK monitor works with girl students

in the DIL school project.

Training for government personnel and
community members was arranged on a
number of occasions. In January, a two-
day training workshop was arranged for
a cadre of Assistant District Officers
(ADO) on Supervision and
Administration of schools. This was
followed by a two-day training for 36
members of the Male Village Education
Committee at Khush Mugam, in which
the following topics were covered: the
importance of female education, women
in Islam, the development and role of the
VEC executive body, and the effects of
poverty. In April, the KK team also
arranged one-day workshops for
government officials on the School
Improvement Plan under the District
Education Plan. Finally, a two-day training
session for the Male Organization and
Women’s Organization of Amrait village
was organised in Octobet. 18 women and
12 men participated in this training. The
content of the workshop included: the
role of the executive body in Male
Organizations and Women’s
Organizations, women’s education in
Islam, and the poverty problem and
education.

The DIL teachers went through a more
structured training process, one Grade at
a time. At the junior level, a two-day
refresher was arranged for the KG
teachers in Community Based Schools
(CBS) Qazi Abad, Zarif Khan and
Zarbaig, who had not attended the
previous trainings. Another two-day
workshop was conducted in the first week
of February for all the Grade Adna
teachers, while a big workshop for 27
Kindergarten and 1st Grade teachers was
arranged in June. This training was
conducted by the highest-performing
teachers from the Dir project — namely,
Irshad Begum of Zarif Khan School, Ms.
Gul Naz of Qazi Abad School and Ms.
Ria Hassan of Zarbaig School. KK
continued to support the development
of those teachers who were showing
exceptional initiative and capacity for
growth by sending four of them for a
workshop organised by the Elementary
Education Foundation (EEF) in July. This
advanced training focused on child
development and psychology, the
relationship between parents, teachers
and students, educational pedagogy,
classtoom management and co-curricular
activities. By paying attention to the needs
of the top-performing teachers, KK is
developing a valuable training resource

within DIL.

The more seniot classes received their
share of training as well. In January, a
four-day intensive workshop was
conducted for the Grade 3 teachers,
followed in May by subject training in
Science, Urdu, Math and English for 36
Grade 4 teachers. The Gandhara Teacher
Training Institute was hired to do the
latter training. In August, KK held a
training workshop for the Grade 5
teachers. The final training of the year
was conducted in November 20006, with
a refresher workshop for the new teachers
who had been freshly inducted into the
DIL project.

Community Involvement

Over the course of the year, KK’s team
had 178 community meetings to discuss
various school related matters, including
construction of school buildings,
registration of Village Education
Committees as Citizens Community
Boards, opening of CCB bank accounts,
teacher selection, absenteeism, punctuality
of teachers, enrolment, opposition by
clerics etc. In some cases, this intensive
community mobilization delivered
excellent dividends. For instance, the VEC
in Mar Bandai Khwar successfully got
itself registered as a CCB, opened a bank
account for itself, and submitted a
proposal to the local government for
village improvement projects.

The VEC members from Daskor, with
help from KK, also filed forms for the
construction of a school room with the
local government. The Education
Department gave them space for a middle
school in the village. Another example
of successful community involvement
was in Kala Dehry, where the Mothers
Organisation started the construction of
a school building in the summer. The
communities showed the most energetic
motivation in the upgradation process
donating land for middle schools
wherever possible, identifying teachers
and drawing up lists of potential students.
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Boy students also attend the DIL School at Minglawar
Future Direction

The resurgence of religious extremism
could present challenges for this project
in the coming years, because of which
KK will have to keep a low profile when
going into the field, for instance by hiring
private vans instead of using project
vehicles (which could be targeted).
Despite this, DIL and KK will keep up
their efforts to open more middle schools
and encourage parents to allow their
daughters to continue their education.
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22 Community-Based Primary &

Middle Schools

Location: Khairpur District, Sindh
Start Year: 2001

No. of Students: 1,629

Naz Old Boys Welfare Association

(NOWA)

DISBURSEMENTS TO NOWA AND THEIR APPLICATION DURING THE YEAR 2006

NOWA
Disbursements/| 6,159,093 [}
Program Costsl] 3,988,655] | Schoctimprovement
Teachers Training’] 1,081,889 []
School Improvement! ] 139,045

Teachers Training 3%
Management costs| 949,504

= Management costs

NOWA

m Program Costs

This is one of DIL’ oldest projects; one
that has provided rich experience for other
project partners to learn from. Over
several months prior to the reporting
period, however, DIL had been stepping
up pressure on NOWA to show more
substantial improvements in the
community schools. A specific list of
indicators was provided to the NOWA
management on which DIL expected to
see increased effort and better results by
September 2006. These indicators
included: retention rates, pass rates,
teacher-student ratio, phasing out of the
multigrade system, hygiene standards of
schools and children, monitoring, teacher
performance, and professional
management of the project. In return,
NOWA gave DIL a list of the resources
it needed to achieve the targets, mainly:
more teachers, additional rooms and local
monitors. DIL made the necessary
budgetary provisions, and by July there
was so much progress that NOWA was
asked to submit another proposal to
further improve the schools and
management of the project.

Monitoring

NOWA’s strategy of assigning a Field
Promoter to each cluster of schools
turned out to be highly successful. It
enabled Promoters to conduct in-depth
monitoring, to develop sustained
relationships with community members,

and to track each school’s progress. The
results were extremely positive and there
was quantum improvement in the standard
of the schools — something that was noted
by DIL on its frequent visits to the project.
Attendance and retention figures remained
high during the year, teacher performance
improved, and extra emphasis on hygiene
seemed to be paying off.

The Field Promoters reported that most
of the teachers were making an effort to
implement training. Use of flashcards to
improve students’ vocabulary was a staple
teaching method in the schools. The
teachers at the DIL school in Hamid
Bhutto had made teaching aids from low-
cost material and had prepared post boxes
for each of the students so that they may
write each other letters and practice their
writing skills at the same time. In the
Madina Colony school, teachers had
prepared puzzles and other aids to help
students practice map reading, and were
also using books donated by Gitls Learn
International, USA. The DIL team noted
during its monitoring visit in September
that the 2nd grade English teacher in
Gadeji Primary School was using scrabble
tiles to teach children about consonants,
and that the KG teacher in Sadar Ji
Bhatyoon had invented a game to teach
children how to identify numbers, which
had become popular with the students.
The teachers at the latter school also told
their students about current affairs and

had a Student of the Week award in place.
DIL received extremely positive feedback
on the NOWA teachers from ERDC’s
trainers as well, who had high hopes for
them. It was noted in 2 number of schools,
however, that there were mistakes in
correction of students’ copies, particularly
in English. The Field Promoters put extra
time into helping teachers with this task.

The standard of English continued to be
unsatisfactory, even though there were
some success stories. DIL saw an
improvement in English reading where
NOWA’s new Education Promoter, Mr.
Maroof, was working. It was also noted
that in the DIL school in Solangi, the
teachers were making good use of the
audio cassettes that ERDC had produced
to accompany the English Reader: it was
quite clear that the girls were following
the tape recording correctly in their books,
rather than memorizing it. The writing
of the students in this school was also
considered the best of any DIL school.
However, there was little doubt that at a
project level, continued training in English
was required. As very few people are
fluent in English in Khairpur, English
Language teachers will probably have to
be imported from one of the bigger cities.
Unfortunately, the NOWA teachers do
not have the time or privacy at their homes
to do any self learning through reading
or listening to tapes.

Schools were generally clean and tidy
(apart from a few exceptions) but the
Promoters kept cleanliness as one of their
top ptiotities for the year in order to bring
further improvements. They involved
students in cleaning their schools, classes,
walls and corridors, and held meetings
with parents and VECs in which they
encouraged them to send their children
to school looking neat and clean.
Attendance was also given special
attention. In the Faiz Ganj cluster, for
instance, meetings with the parents and
incentive schemes for regular students
resulted in a jump in attendance. In the
case of Izat Machi, it was noted that many
gitls at the DIL school were coming late
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because their mothers would make them
do housework before leaving home. By
working with the community and the
mothers, NOWA was able to negotiate an
agreement whereby the gitls did their chores

either early in the morning or after school.
Training
Field Training

The Field Promoters were the primary
source of training for teachers when they
were not attending formal workshops.
Apart from giving guidance during
monitoring visits, the Field Promoters
continued NOWA’s policy of conducting
one-off training sessions during the
monthly cluster reviews, based on areas
for improvement that had been identified
while monitoring. For instance, at the
reviews of the Gambat, Faiz Ganj and
Khairpur clusters at the beginning of the
year, the Field Promoters administered
tests in English to the teachers, and
conducted training sessions on how to
fill information reports, make effective
classroom displays and correct copybooks
properly. During cluster reviews in
September, the Field Promoters showed
the teachers videos provided by DIL on
how to use teaching aids and employ a
participatory teaching approach.

ERDC Training

33

Programme

With NOWA
working overtime
on quality
improvement, it
was up to DIL to
hire trainers who
could substantially
assist this process.
It was felt that
Educational
Resource
Development

Centre (ERDC) a
Karachi-based Uniforms, furniture and charts have transformed the classroom

at lzat Machi
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organization that had worked with DIL
several times before, would be able to
design a programme that catered to the
teachers’ needs and was sensitive to the
conditions they were working in. ERDC’s
trainers were already familiar with NOWA,
and had an established relationship with
its management, staff and teachers.

The dual objectives of the programme
were to improve teachers’ content
knowledge and Field Promoters’
monitoring capacity. After an informal
needs assessment, it was decided that the
teachers required priority support in
English, Math, Science and Early
Childhood Education, while the
Promoters required support in detailed
monitoring and evaluation of individual
teachers.

In May 2006, ERDC conducted
Mathematics workshops for 25 teachers
and 5 Field Promoters at the NOWA
Learning Resource Centre. A follow-up
training of six days was then organized
in July, where concepts of averages,
fractions, BODMAS, geometry and
trigonometry were tackled with teachers
of senior classes. The Science workshops
ran simultaneously, with a session on
scientific experiments conducted for 15
teachers by Yumiko, a DIL internee from
the US, and training for 27 teachers in
4th and 5th grade Science. These
workshops were accompanied by a five-
day training in Early Childhood
Education, in which teachers learnt how

to teach new letter

sounds, how to
plan a lesson and
how to prepare
materials for class.
The DIL Training
Coordinator from
Islamabad, Ms.
Farzana Naqvi,
visited Khairpur
in July to sitin on
some of the
workshops and
observe ERDC’s

New computer labs gifted by DIL

approach.

On DIL’s request, ERDC put significant
effort into taking the NOWA teachers
through an intensive English Skills
Development Course. The ESD course
was specifically designed to improve the
basic language skills and grammatical
knowledge of the NOWA teachers,
keeping in mind their level of confidence,
their vocabulary, and their reading, writing
and pronunciation skills. ERDC was also
specifically interested in helping teachers
to gain mastery over the books that they
were teaching from, to use English
audiovisual aids, and to check students’
copybooks properly. The workshops took
place in three phases: first in May 2000,
then in November 2000, and finally in
December 2006. The pre-training and
post-training test taken by ERDC showed
positive results for the vast majority of
participants. In addition, when a sample
of teachers was interviewed by visiting
researchers from the University College
of Los Angeles (UCLA) in December, it
was noted that teachers were able to report
in detail what they were learning in ERDC
workshops, pattly because it was one of
the only organizations that emphasized
post-training learning reinforcement by
giving homework to the teachers.

The Field Promoters attended the teacher
trainings as well as received separate
training to improve their own skills. In
March, Mr. Salman Siddiqui from the
ERDC conducted a three-day workshop
on developing effective leadership skills
for the Promoters at the NOWA office.
Another three-day training was then held
in Novembet, which focused on field and
school monitoring activities and how to
evaluate school performance. The Field
Promoters were given some useful
suggestions on how to make their school
visits more productive.

Community and Government
Involvement

The primary agenda item for community
involvement was the formation of new
VECs, which was mainly done in the
summer of 2006. There were several

instances where communities and VECs
played an extremely positive role in the
development of their schools, mostly in
the domain of physical infrastructure.
The new VEC in M.M. Katohar
contributed material, labour and cash for
the building of two new classrooms. At
a community meeting in village A.A.
Bhangoo, a new VEC was formed and
all participants at the meeting donated
material, cash or labour for the school
after the NOWA Project Coordinator
presented a personal cash donation. By
the end of the meeting, the collection
stood at Rs. 2,500/~ in cash, 3000 bricks
and the services of others who promised
to provide assistance with the
construction. In a similar spirit, the teacher
at Faizal Mahar took the initiative to build
a new kacha room for another class, and
started the process of constructing a
boundary wall around the school in
collaboration with other village members.
Another interesting case of collective
problem solving was seen when the VEC
of one school helped resolve the transport
problems of the teachers and students
by buying a rickshaw for them from the
conveyance allowance fund.

There were also cases where local
government officials helped out the DIL
schools. In Saddar Ji Bhatyoon, for
example, permission was given to run
evening classes for the girls in the
Government Boys Primary school while
their own building was under construction.
In M.K. Jamro, the local Nazim donated
an electric water motor for the DIL
school, while in another village the Nazim
helped the school to access funds from
the Citizens Community Board for the
construction of a new classroom.

Information Technology Education

NOWA was provided with funds in 2005
to set up computer laboratories in six of
its schools. With a full-time person in
place to manage the laboratories, NOWA
was able to make quick progress in its
computer education programme. During
the summer vacations, the Computer
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Instructor visited all the laboratories on
a weekly basis to give training on computer
usage. Although student attendance was
low due to holidays, most teachers
attended the sessions. The Instructor
arranged a five-day training course for
the teachers in July, during which they
were taught the basics of computer
hardware, Windows Desktop menu
options, and WordPad, Paint and
Microsoft Word, and were then tested
with practical tasks. Six teachers were
tested again in September by DIL’s CEO,
Ms. Fiza Shah, at a joint assessment of

the computer proficiency of IRC’s and Developing map-reading skills
NOWA’s teachers.

Students, in the meantime, were oriented
with computer hardware and taught to
manage simple tasks, such as opening
different menus, switching screens, and
copying and saving files in folders. By
October, senior students were working
on computers with relative ease and were
thoroughly enjoying the hands-on learning
experience. Some of them were also
learning how to give presentations on
computers. When the DIL team visited
the computer laboratories in November,
it suggested that students should be
involved more in using interesting
software that would facilitate learning,
rather than just learn how to use the
machines. In response, the Computer
Instructor redesigned the computer course
to include some of the software suggested
by IRC’s IT specialist.

Future Direction

The main future strategy for the NOWA
project will be to upgrade more schools
to the middle level and to support as
many girls up to the High School level as
possible. In order to improve the standard
of English, a full-time tutor will be hired
to work with the teachers. DIL also plans
to build up its own training capacity and
take over the training of the teachers
itself.
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03 Adopted Community-Based

Primary & Middle Schools

Location: Islamabad Capital Tetritory
Start Year: 2006

No. of Students: 335

DIL Islamabad Capital Territory

Schools

DISBURSEMENTS TO DIL SCHOOLS AND THEIR APPLICATION DURING THE YEAR 2006

Disbursements!| 1,728,678

W Management costs
Program Costsl] 327,250 0%
Teachers Training/] 31,151
School Improvement!] 1,370,277

Management costsl[l]

DIL Schools - Islamabad
Teachers Training
2%

m Program Costs
19%

m School Improvement
79%

As DIL began to consolidate nearly a
decade’s worth of experience in all its
projects, it became increasingly clear that
the option of managing individual schools
directly, instead of working through
partner NGOs, had to be explored. It was
decided to adopt three schools as a test
case in rural areas of Islamabad Capital
Territory. The National Rural Support
Programme (NRSP) agreed to give DIL
access to schools in its communities. It
was agreed that NRSP would be in charge
of managing all community-related
matters, while the DIL office would be
responsible for all education-related

matters in the schools. Three communities
were identified — Pind Malkan, Chak
Kamdar and Bani Bekh. Of these, Bunni
Behk was identified much later in the year,
therefore for most of the reporting period
DIL and NRSP focused on a School
Improvement Plan at Pind Malkan and
Chak Kamdar.

Setting up Schools

In the first quarter of 2006 DIL and
NRSP identified two schools in the
Islamabad Capital Territory that
desperately needed help as the previous
donors were discontinuing their support.
The NRSP team concentrated on tasks
such as land surveying and transferring
land ownership to the Chak Kamdar
community and designing the extra rooms
needed for the Pind Malkan School, while
DIL ordered furniture for the schools
and planned training. The construction
of the three new school rooms in Pind
Malkan, known as the Mahfouz Shaheed
School, began in June. The building of
the Chak Kamdar school was delayed
because it took longer to transfer the
property under the name of the
community. In the meanwhile the school
continued operations from its rented
premises. Brig. (R) Mansoor Shah from
DIL Pakistan’s Board of Trustees, together
with a Senior Civil Engineer, visited both

sites to inspect the progress of
construction. Both were satisfied with
the supervision of the NRSP Engineer
in charge of the building.

Teachers from the two schools were put
through a training programme during the
summer vacations. Classroom material
and worksheets were provided to the
schools, and soft boards were purchased
to display the students’ work. A swing
and slide were installed in the Chak
Kamdar school playground, while a
computer/library room was constructed
at the Pind Malkan school.

By the end of the year, Bunni Behk had
also been identified as a location for a
DIL school.

Training

As mentioned above, the DIL-NRSP
teachers were put through a training
programme in the summer, the first
fortnight of which took place in June at
the ABES Teacher Empowerment Centre,
Rawalpindi. Master trainers identified by
DIL worked with the teachers on topics
in Science, Geography, English and
classroom management.

In the month of July and August, three
interns (two from the USA and one from
LUMS, Lahore) and a volunteer worked
with the teachers on selected topics in
Math and English. Volunteer Yumiko
Higaki conducted a session on fractions,
ratio and proportion at the DIL office,
while interns Aisha Khawaja and Tom
Sabella shared interactive learning
techniques for English language teaching
(e.g. effective storytelling methods and
educational games). These interns also
visited the school site at Pind Malkan,
where Aisha instructed teachers in how
to divide students into groups and assign
different educational activities to them.

At the end of November, two head
teachers from Pind Malkan and Chak
Kamdar attended an ABES training for
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head teachers of DIL schools in the
Rawalpindi project. This two-day
workshop taught teachers techniques for
school management and administration.

In December, 7 teachers attended a
workshop at the DIL office on classroom
management, lesson planning, preparing
a class timetable, formal study, writing
skills, Math and hands-on activities to use
in Prep and Nursery. The workshop,
facilitated by Ms. Tauseef Hyat, was
interactive and was appreciated by the
teachers.

Monitoring

The monitoring of the schools started
from September, with the start of the
new academic year. The NRSP team made
monitoring visits to the schools twice a
week, giving instructions on academics,
classroom management, general
cleanliness and maintenance of the
schools. The monitoring team distributed
English worksheets, with instructions on
how to use them. English writing and
phonics were stressed on for the Nursery,
Prep, 15t and 20d grade. Emphasis was
placed on activity-based learning, and it
was observed that the new interactive
ideas had found favour with both teachers
and students. On the last visit to Pind
Malkan before the winter break, the
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Teacher training by DIL volunteers and interns
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Activity-based learning in the new DIL schools

monitors observed that nursery rthymes
were being recited in both English and
Urdu, and that the children were active
and alert.

In December, 2 member of the DIL San
Diego Chapter visited the two DIL-NRSP
schools, and also saw the third proposed
school. She met the senior community
members, went around the classes and
talked to the students. She felt the teachers
needed more training in order to be able
to impart quality education.

Sarah and John, the visiting researchers
from UCLA, also visited the DIL-NRSP
schools in December. They interviewed
four teachers, who exptessed a need to have
regular, scheduled meetings (perhaps twice
a month) with the DIL project coordinator
to talk about problems, ask for advice,
receive schedules for trainings, etc.

Community Involvement

Fortunately, NRSP already had networks
built in these communities, because of
which it was not necessary to spend extra
time or resources on community
mobilization. It was important for DIL
to forge an understanding with the
communities, however, so the DIL team
met with community members to discuss
academic objectives and the school

construction plan. DIL made it clear to
community members from the start that
they would be responsible for full
attendance of students, and they were
expected to be actively involved in the
school education committees. By
December, the community had
demonstrated its commitment admirably,
by being actively involved in school
activities and holding monthly meetings
on the progress and problems of the
schools.

Future Direction

DIL is working closely with the schools,
and one DIL Staff member is solely
responsible for them. It is her
responsibility to coordinate with other
members of the staff to arrange for
training and to provide the schools all
that is needed in terms of furniture,
equipment and books. DIL hopes to raise
the standard of these schools considerably
and the parents and community members
are excited at the prospect of seeing their
children compete with the best. As soon
as there are enough girls in Class five,
DIL is planning to start a middle school
for these girls, or help them access a
school close by so that the girl students
do not terminate their studies after
finishing primary education. Boys are
allowed to go to middle or high schools
at a distance, but parents are reluctant to
allow their daughters to walk long
distances alone. For the same reason,
DIL is making an effort to enroll more
gitls into the schools as the boys have
alternatives they can access. Often gitls
who are not allowed to go to a middle
school are sent to a madrassa to learn the
Quran.

The community at Pind Malkan is very
keen to have a Middle School for girls
established on the same premises, as there
is enough land there.
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DIL Orangi Schools

DISBURSEMENTS TO ORANGI AND THEIR APPLICATION DURING THE YEAR 2006

Disbursements’ | 8,826,001
Program Costs’] 5,004,199 | ®Menesmentcoss
Teachers Training/ | 1,439,962
School Improvement!] 1,413,298
W School Improvement
16%
Management costsl| 968,542

DIL Schools - Orangi

u Program Costs

Teachers Training

The DIL schools in Orangi had been
founded and managed through a Partner
Organisation for a number of years before
DIL decided to set up a Karachi office
and take over the schools itself.
Agreements were signed directly with the
school Headmasters, and a full-time person
was hired in Karachi to coordinate the
project. With direct management and
involvement, it became easier for DIL to
identify systemic weaknesses in the schools
and to take specific remedial action for
them. It also allowed a move towards more
transparency, and empowerment of
teachers. For the first time, teachers were
able to open individual bank accounts in
the Muslim Commercial Bank, Orangi
branch, and their payments were organized
electronically. This was a big step towards
giving teachers independence and breaking
their financial dependency on school heads.
Teachers have now requested a separate
teachers’ meeting every quarter with the
DIL Karachi management in order to
allow them to express their views about
school affairs.

Monitoring

The DIL schools were monitored regulatly
by the Project Coordinator and his assistant
in Karachi, with frequent visits by DIL

staff members from Islamabad, DIL
Board Members from the US, and school
sponsors. DIL Karachi’s monitors were
focused on identifying chronic afflictions
that could be found across the project.
Some of the major weaknesses were:
absenteeism among students, weak
teaching methodologies, prevalence of
learning by rote, lack of space, persistence
of multigrade classrooms, poor hygiene,
incomplete records, low standards of
English, and high teacher turnover. Due
to the monitors’ intervention, record-
keeping improved significantly during the
year, and by the end of 2006 most registers
were found to be complete during school

22 Community-Based Primary &

Middle Schools

Location: Orangi Town, Karachi
Start Year: 2002

No. of Students: 3,188
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A training session for teachers in Orangi

visits. It was also found that classes were
running according to the timetable, but
lesson planning was weak.

These observations were corroborated
to a large extent by DIL Islamabad’s staff,
which noted that children in the Orangi
schools could frequently be seen
memorizing information, often by
repeatedly shouting it out in groups. The
new Executive Director, Dr. Nayyar,
noted in November that although the
schools he visited were English medium,
the children hardly understood what they
were reading. Grammatical errors were
often seen in the English charts that
teachers had put up. In the few schools
that did have excellent learning
environments, thetre was a visible
difference in children’s comprehension
and retention. DIL took this a step further
by providing computers to 6 selected
schools, where they were received very
well by students and teachers alike.
Teacher attendance was about average,
but teacher turnover tended to be high,
thus disrupting classes and the flow of

studies. DIL is considering commissioning
a study on the reasons for this frequent
loss of teaching staff, so that its root
causes may be addressed properly.

One thing that became clear was that the
hard work, motivation and cooperation
of the Head Teachets were essential in
school performance. When DIL
Islamabad’s team and a representative of
DIL’s Canadian Chapter visited the
schools in January 2000, for instance, they
were pleased to see that the new Head
Teacher of DIL Akbar Mirza School had
attended trainings on early childhood
development and was incorporating
teaching aids into her lessons with good
results. The Head Teacher at DIL. Zainab
School kept the teachers back for an hour
and a half every day to plan the next
school day together. By May 2006, DIL’s
Executive Director reported that the
attitude of the Head Teachers had
improved considerably: they were much
more willing to listen to suggestions and
implement them (e.g. they were making
an effort to retain children in higher

classes, and the Head of Haji Fida Hussain
School had followed up on the
handwriting workshop conducted by Mrs.
Hyat, which had resulted in visible
improvements in teachers’ writing.). The
increased involvement of the Head
Teachers was helping overall improvement
in schools.

DIL is looking into hiring a full-time
person to give regular and sustained
academic and management support to
the schools. This idea has been seconded
by the training organization ERDC, which
feels that field support is needed if
persistent problems like weak spellings
and poor language skills are to be tackled.

Training

The Educational Resource Development
Centre (ERDC) was hired to spearhead
a training programme for DIL’s Orangi
schools. At the beginning of 2006, ERDC
did an informal needs assessment, in
which five areas were identified that
needed special attention, i.e. English,
Math, Early Childhood Education, School
Management and Science. On the basis
of this, an extensive, nine-month training
programme was developed, the main
objective of which was to improve the
content knowledge of teachers and to
equip school heads with the basic tools
of school management.

English Skills Development Course

The programme structure was the same
as the one that ERDC was following in
Khairput, but the specific topics covered
were based on the findings of a pre-
training assessment of DIL’s Orangi
teachers, conducted at the beginning of
the programme. Participants were divided
into two groups so as to enable more
individualized attention during workshops.
Trainings were conducted in June/July,
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September/October and December.
Broadly, ERDC focused on five major
areas: speaking, reading, writing, listening
and vocabulary. These were
complemented by specific sessions on
how to teach from textbooks, how to
teach English grammar, how to plan
lessons, how to check copybooks and
how to design assessment papers. The
workshop activities included silent reading
time, consulting dictionaries, identifying
missing words from spoken and written
passages, keeping word power notebooks,
taking dictation, and designing flash cards.
One of the strengths of ERDC’s
programme was the use of post-course
assignments to keep the teachers in a
learning mode between workshops.

Maths and Science

Teaching of Maths was an 18-day
programme, consisting of three
workshops of six days each, conducted
over April and July 2006. The course
focused on concepts in primary
Mathematics, and aimed to build teachers’
content knowledge and application skills.
The workshops started with aptitude tests
for the teachers, and went on to cover
topics at varying levels of difficulty
(starting from simple concepts in
numbers, calculations and measurement
to more advanced concepts in algebra,
geometry and information handling). The
workshops were well attended, and
teachers performed well on the post-
workshop assessments.

The Science training programme kicked
off in August with a pre-training
assessment of teachers to establish their
content knowledge. While the workshop
addressed content deficiencies in primary
level Science, it also aimed at developing
participants’ skills in applying Science to
their everyday lives. For this, hands-on
and ‘minds-on’ activities and experiments
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Executive Perspective

Tasnim Sheharyar
DIL New York Chapter

Being a frequent visitor
to Pakistan, 01’ve been
seeing the DIL Orangi
schools right since their
inception. Over the years,
there has been
considerable
improvement, and on my
most recent visit 1 was
quite impressed by the
teaching methodology
being used by some of
the teachers. 1 believe
that moving to direct
management of the Orangi
schools was a good
decision by DIL, as it is
allowing us to focus on
core areas for
improvement. For the
future, we need to put
much more emphasis on
languages, particularly
English, and developing
reading skills. It is also
my own personal hope
that every child in the
Orangi project should
eventually have access to
a computer and that we
are able to take our
students up to at least
8th grade.
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were conducted. This workshop, like the
Maths workshops, was well attended too.

ERDC also organized workshops on Early
Childhood Education in June. A total of
48 teachers attended the training.

In-house training

There were so many content and
pedagogical weaknesses in teaching in the
Orangi schools that it was unlikely that
sporadic trainings would bring a quantum
improvement within a few months. A
system had to be worked out whereby
trainings would be conducted regularly
from within the project. Early in 2000,
DIL started a process of in-house cluster
trainings on Math, Social Studies and
Science for the Orangi schools. These 1.5
hr workshops were conducted by Head
Teachers who had mastery over the
subjects. It was also decided that a DIL
representative would teach the students
directly over a period of time and see
whether results improved. This idea was

Outdoor class at DIL Al-Imran School

put into action during a two-week session
on Maths, English and Crafts for Class
Four students from various DIL schools.
After the success of this initiative, a
summer camp was organized by Ms. Zeba
Shafi, a DIL volunteer in Karachi, which
was attended by 54 children from various
DIL schools. Volunteers taught the
children English, Maths, and Art and
Craft for just over two hours every day.

The teachers held meetings with the DIL
management in November, and expressed
interest in having training during school
timings and at the DIL Orangi Office. In
this regard, DIL is considering setting up
a training room in the DIL Office where
about 25 teachers could be trained at one
time. This would make it much easier for
teachers to attend the trainings.

Future Direction

It is DIL’s assessment that the ERDC
training has helped the teachers
significantly, so that is likely to continue
over the next yeat. But for more focused
academic and environmental
improvement, DIL would need a full-
time person who can provide individual
supportt to each school and oversee the
overall training program. English
Language Teaching in particular is a major
problem, for which a regular system of
tutoring will be required. The problem is
of finding tutors who have some language
competency.

The other main hindrance to quality
improvement is lack of proper space.
Although an expensive option, without
additional rooms multigrade schooling
will continue to drag quality of education
down. Therefore in the future DIL will
have to look seriously into infrastructure
improvements in its Orangi schools.

Society for Community Support for Primary

DEVELOPMENTS IN LITERACY

Education in Balochistan (SCSPEB)

DISBURSEMENTS TO SCSPEBI AND THEIR APPLICATION DURING THE YEAR 2006

Disbursements' | 8,826,001
Program Costs'| 5,004,199
Teachers Training/ | 1,439,962
School Improvement.] 1,413,298
Management costs_] 968,542

m School Improvement

Teachers Training 7%

SCSPEB

® Management costs

m Program Costs

The reporting year was a difficult period
for SCSPEB (henceforth referred to as
‘Society’). As military operations against
foreign militants continued, areas of
Balochistan were reduced to a virtual war-
zone, making it difficult for Society to
keep up its work and almost impossible
for DIL to visit the project. The law and
order situation became worse as the year
wote on, so much so that Society started
holding back its field personnel and
insured all employees. Political unrest had
an effect on the schools as well. Project
activities were suspended from 28t

August to 7'[h September after the
assassination of tribal leader Akbar Bugti
caused an uproar in the whole province,
and even when schools were running,
attendance suffered. Society also
considered temporarily closing the DIL
schools in Pishin when Government
school teachers went on strike after a van
full of teachers was fired upon.

In spite of this situation, efforts continued
to keep as much of a sense of normalcy
in the project as possible, making this a
year of achievements as well. By May
2000, a total of 461 girls were enrolled
in the DIL schools in Balochistan. At the
end of the year, over 140 students of
Class 8 appeared in the Middle Standard

Examinations under the Department of
Education, Government of Balochistan.
Twenty-five students of the Rode Malazai
School were also registered as regular
students under the Balochistan Board of
Intermediate and Secondary Education,
Quetta. In addition, Science and computer
laboratories were set up in the schools
during October and November 2006.

As the DIL students started completing
middle education, Society also began to

10 Community-Based Middle
Schools
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Location: Mastung, Ziarat & Pishin

Districts, Balochistan
Start Year: 2003

No. of Students: 431

Group activity during teacher training session
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Executive Perspective

Sara Abbasi
DIL San Fransisco Chapter

The incident I’'m about
to relate took place
some years back, when 1
was visiting some of the
remote villages of
Balochistan to assess
the need for a DIL
school project. I met a
teenage girl who had
studied in a girls’ school
until 3rd grade but was
having to take private
tuition from her
brother’s teacher in
order to study further.
When 1 asked her why
she felt the need to get
an education, she said
that she wanted to be
independent and self
sufficient.
Subsequently, DIL went
on to establish a middle
school project in
Balochistan. My hope for
the girls in these
schools is that they get
the kind of education
that improves their
judgment, helps them to
take decisions that will
make their lives better,
and makes them
independent. On my most
recent trip to the
schools, it was
wonderful to see
requests for DIL high
schools pinned on the
classroom notice
boards. The girls’ burning
desire for education
runs totally contrary to
the perception that
women in the
conservative Baloch
society are not
interested in being
educated.

assess the possibility of starting high
schools for them. There were some
hurdles in the way of up-gradation:
security issues; non-availability of qualified
teachers; low enrollment in the feeder
schools; drop-out of students due to their
engagements and marriages; and higher
salary packages for teachers in
Government schools. But Society’s efforts
paid off and DIL High Schools were
initiated in March 2006 in three
communities: Haikalzai, Rode Malazai
and Karez Noor Mohammad.

Monitoring

Society’s field team made monitoring visits
whenever possible to evaluate the school
environment, assess the condition of the
buildings, take note of student enrollment,
observe the teachers’ conduct in the
classrooms, and document students’
progress. The team members checked
whether all books that were given to the
schools were present in the classroom,
and went through the students’ course
books and notebooks. Teaching charts,
chalks, matkers and attendance registers
were also distributed in the schools. In
addition, the performance of Education
Council members, their participation in
school activities and their interest in the
betterment of schools were closely
monitored during these visits.

Ms. Sara Abbasi, head of DIL’s San
Fransisco chapter and sponsor of the
Balochistan project, visited two schools
— Manzaki Bostan and Rode Malazai — in
Pishin District on June 17, 2006. She
spent some time observing the schools’
activities, and appreciated the marked
improvement in the schools after teacher
training. She also noted, however, that
English pronunciation and
comprehension were not up to the mark,
and that students were still memorizing
English words and sentences. This is to
be expected at this stage in the project,
considering the remoteness of these

schools and the low competency of
teachers themselves, however DIL will
be concentrating on English in future
trainings.

The final visit of the year was made in
November 2006 by DIL’s new Executive
Director, Dr. A.H. Nayyar. He reported
that it was remarkable how high-school
level girl students in this conservative
society were being allowed to travel such
long distances every day in order to get
an education. In three communities, the
cost for renting vehicles to pick and drop
students and teachers was being shared
by DIL, the students and the teachers.
Keeping their degree of commitment in
mind, it became even more necessary to
work doubly on quality of instruction,
which he thought needed improvement.
He pinpointed English, Maths and Science
as core subjects that needed more focus.

Training

As with some of DIL’ other project
partners, Society arranged for teacher
trainers to provide classroom support to
the teachers on a regular basis. Weak areas
were identified and guidance was extended
on these. Math was a subject that
frequently required attention. The trainers
also assisted the teachers in making and
checking examination papers.

From 281 December 2005 to 28th
February 20006, Society otganized a lengthy
teacher training programme for 34 DIL
teachers. Twelve of the teachers were
from Pishin, twelve were from Mastung
and ten from Ziarat. The training focused
on content knowledge in Math, Science,
English, Social Studies, Computers, Urdu,
Arabic, and Arts and Crafts. It also
covered pedagogical concerns in
cutriculum, instruction, evaluation, child
psychology and student guidance. Last,
it touched on issues of community
participation.

The English Language section of the
training programme was conducted by a
team from DIL over a period of four
days, during which the team members
were also able to assess the teachers’
academic and English competency, as
well as get their feedback on the DIL
project. The trainers came back with the
understanding that the teachers’ English
skills were well below par. Most of them
made an effort to work, but some of the
teachers showed a lack of intetrest. In the
view of the trainers, follow-up training
was necessary at regular intervals,
otherwise the teachers would not be able
to cope with the syllabus.

The last training workshop of the year
took place in August 2006, when a five-
day cluster-based training was organized
for 8 teachers from the Haikalzai,
Khudaidadzai and Manzaki Bostan
schools. The topics that teachers found
difficult to teach were identified and
discussed with them indiyidually. These
topics included 6th to Sth Grade Math
(Algebra, Geometry, Inequalities and
Theorems) and 7% Grade English
(Active/Passive Voice, Direct/Indirect
Speech).The teachers also assisted one
another, and the group work allowed the
participants to understand the specific
topics easily. The participants were
questioned repeatedly in order to facilitate
practice so they could teach more
competently.

Community and Government
Involvement

Society has consistently maintained good
relations with the local government since
the start of the project. During the
reporting period, several meetings were
arranged with government officials to
keep them updated on project activities
and to enlist their support for expansion
of schools. For instance, a meeting was
held with the District Nazim of Ziarat
to discuss the progress of the DIL middle
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schools in the area. The Nazim said that
he would arrange funds for the
construction of school buildings and see
if there was any stored furniture that
might be used for the students. The
District Nazim of Pishin was also
requested to offer some support to the
Society team in the construction of the
school building in the Community Gitls
Middle Schools.

The role of the community in expansion
and construction of schools was vital, of
course. Affidavits were signed in May
with three communities, who were
donating land for school buildings. In
addition, MOUs were signed for
construction of school buildings with
five schools. Communities also helped
with construction and repair work on
schools. By the end of the year, repair
and construction of the schools Karez
Noor Mohammed, Sharah Kawas and
Ghunja Dori had been completed, while
the construction of the Rode Malazai
and Manzaki Bostan schools was in
progress.

It is also worth mentioning that Society
met with the official in charge of the
social sector department at the Southern
Sui Gas Company to discuss provision
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of furniture, school material and
construction of school buildings. The
SSGC was already involved in the
construction of three rooms at the
Community Girls Middle School Kawas,
but was also willing to provide support
in areas where its consumers resided, once
the funds were available.

Another issue on which Society enlisted
the help of the Government was
transport. Communities are far flung in
Balochistan and the desert landscape of
the province is forbidding for those who
travel on foot; therefore going to and
from schools every day is difficult. The
Nazim of Pishin donated an old vehicle
for the DIL project in the first quarter of
2006, which was repaired and
subsequently used to pick and drop
students and teachers. A meeting was also
arranged with the Deputy Secretary to
the Chief Secretary of Balochistan to
discuss the situation of the schools and
the problem of access. The Deputy
Secretary assured the Society team that
the government would help to arrange
vehicles for the target Districts. The used
vehicles in the Balochistan Civil Secretatiat
could be repaired and re-used for the

Students work during a monitoring visit by Society

transport of students and teachers.
However, funding for repairs, drivers’
salaries and POL would have to be
arranged from elsewhere.

Other meetings pertaining to the DIL
project were also held during the year,
with both government representatives
and communities. For instance, Society
collaborated with the Director of BEMIS
(Balochistan Education Management
Information System) in collecting and
analysing data of all the schools in the
province. A presentation was also made
to the Education Secretary and other
officials from the Education Department,
in order to make a case for mainstreaming
of DIL schools and teachers. Community
meetings continued throughout the year,
but December 2006 in particular was a
busy month, when Education Council
meetings were held to discuss student
absenteeism, the progress of the
construction of school buildings, student
enrolment and matters relating to the
vehicles provided for the schools. The
Education Council members were advised
to monitor the schools during the
examinations and make extra efforts until
the annual progress reports were
announced.

Future Direction

Negotiations with the government are
continuing for handing over the schools
at the end of the project period, which
will make them sustainable. DI would,
in that case, continue to support teacher
training and monitoring in these schools.
One of the strategies to combat low
enrolment would be to adopt the primary
schools that are feeding into DIL’s middle
schools in Balochistan, and to improve
their standard so as to improve retention
rates (at the moment, there is a very high
drop-out in primary schools). This option
is currently under discussion.
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Audit
Reports
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DIL Pakistan Audit Report *

* Notes to the Financial Statements can be viewed at www.dil.org
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DIL USA Audit Report *

* Notes to the Financial Statements can be viewed at www.dil.org
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